
Case Study: Rashida 


Name: Rashida 
Age: 17 

Disability category: Multiple disabilities 
(hearing impairment/deaf, orthopedic 
impairment/cerebral palsy, and other health 
impairment/seizure disorder) 

Race/ethnicity: Biracial (mother is second­
generation American from India; father is 
African American) 

Pertinent family characteristics: 

• 	Lives at residential school during the 
week and is at home for weekends and 
holidays 

• Father is in military; mother cares for 
siblings at home 

Likely employment/further education 
settings: Part-time or full-time employment; 
vocational training 
Likely living arrangements: Independent 
with friends 

A. Scenario 
Rashida is a 17-year-old female with a profound, 
bilateral sensorineural hearing loss. No amplifica­
tion is recommended. Rashida has cerebral palsy 
(CP) with mild hemiplegia and a seizure disorder. 
Rashida tests in the average to low-average range 
of nonverbal cognitive functioning. She does not 
use speech and has minimal lipreading skills. Her 
receptive and expressive language skills range from 
low average to below average compared to deaf 
peers. 

Rashida is a junior in high school at a state 
residential school for the deaf and is taking com­
munity-based instruction and computer classes de­
signed to focus on her interests. She is doing well 
in her classes. She studies independently for tests 
and completes her assignments without reminders. 
Modifications to her instruction include captioned 

media, lighted warning signals, the use of a nY, 
and direct communication with peers, teachers, 
and residential supervisors. She wants to work as 
a graphic designer. She has no postsecondary ed­
ucation plan, and wants to train on the job. She 
receives career counseling and has participated in 
several job-shadowing experiences. 

Rashida has physical therapy for her CP but 
has little carryover for self-monitoring. She is re­
luctant to do leg exercises on her own and needs 
reminding. Rashida uses an orthopedic support 
device and walks independently with an uneven 
gait. She swims to strengthen her legs. She requires 
adequate rest and is encouraged to observe earlier 
bedtimes. She takes medication for seizures; when 
they occur, she is provided privacy because she is 
very sensitive about the reactions of others. She re­
ceives regular counseling to help her deal with her 
disabilities. She can express her basic needs in writ ­
ing with hearing people in stores or restaurants, 
but she does not write in complex sentences. She 
is not a strong self-advocate. She is passive with 
others. She is naive about reproduction and sexual 
relations. 

Rashida gets along with everyone, and she is 
anxious to please others. She is respectful, polite, 
and cheerful. She handles anger appropriately and 
is trustworthy. Her parents do not sign fluently, 
which disturbs her greatly because she can't discuss 
things with them and feels left out of family activi­
ties. She goes home every weekend, in the summer, 
and on holidays. 

Rashida is independent with self-help skills. 
She follows dormitory rules and timelines. She 
does need reminders to wash her hair. She does 
not manage money nor understand financial ob­
ligations. She is working on budgeting money this 
year in a consumer math class. She is not likely to 
be able to drive and does not know how to access 
public transportation. 
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B. Profile and Further Assessment Recommendations Form 

TPI 

Transition Planning 


Inventory 

Profile and 


Further Assessment 

Recommendations Form 


Name [l..atlhida 

Birth Date _________ Age ....:1-=.1____ 


School __________ Grade ____ 


Projected Graduation Year ____ 


IEPIITP Conference Date ____ 


EmployabilityNocational Aptitude ____________________________ 

Life Skills ____________________________________ 

Social/Emotional Behavioral _______________________________ 

Academic Achievement ________________________________ 

Other _________________________________________ 

Lij(etl to be with friendtl and go out with them. LilCetl to tlwim. 

Wanttl to be a graphic. detligner. 

ttl not interetlted at thitl time in poMtlec.ondaLi e.duc.ation or training. 

This section should be based on information obtained from the three rating forms and the student's interests and preferences. 

EMPLOYMENT/FURTHER EDUCATION OR TRAINING LIVING ARRANGEMENT 

!Xl competitive employment !Xl live independently 

!XI full-time !XI part-time IXllive with other nonrelative(s) 

o supported employment o live with relative(s) 

o higher education o live with immediate family 

IXl vocational/technical school o live in supervised setting 

o community-based employment training o other ___________ 

o other ____________ 
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Home Rating Student Rating 	 NotesPlanning Areas 	 School Rating 

St 
EMPLOYMENT DI 

1. 	 knows job requirements and demands NA 
2. 	 makes informed choices NA 
3. 	knows how to get a job NA 
4. 	demonstrates general job skills and NA 

work attitude 
5. 	 has specific job skills NA 

FURTHER EDUCATION/TRAINING 
6. 	 knows how to gain entry into NA 

community employment training 
7. 	 knows how to gain entry into 

GEO program 
8. 	knows how to gain entry into 

vocationalltechnical school 
9. 	 knows how to gain entry into college 

or university 
10. 	can succeed in a postsecondary program NA 

DAILY LIVING 
11. 	 maintains personal grooming and NA 

hygiene 
12. 	knows how to locate place to live NA 
13. 	 knows how to set up living NA 

arrangement 
14. 	performs everyday household tasks 
15. 	manages own money 
16. 	uses local transportation systems 

LEISURE ACTIVITIES 
17. 	 performs indoor activities 
18. 	performs outdoor activities 
19. 	uses settings that offer entertainment 

("\ COMMUNITY PARTICIPATION
QI 
(II 20. 	knows basic legal rights ~ 
(I') 21. 	participates as an active citizen 
2" 22. 	makes legal decisions 

% 23. 	locates community services and 
resourcesril 

(II 24. 	uses services and resources successfully NA 
::r 25. 	knows how to obtain financial NAa: 
QI 	 assistance 

NA 3 
NA 3 
NA 3 

NA 3 
NA 3 
NA 3 

NA 
NA 
NA 
NA 

Strongly 

Agree 


3 4 5 OK 

3 4 @OK 

3 4 5 OK 

3 4 @OK 


3 @ 5 OK 

3 

3 

3 

3 

4 

4 

4 

4 

4 

5 

5 

5 

5 

5 

OK 

OK 

OK 

OK 

OK 

3 4 5 DK 

3 4 5 OK 
3 4 5 OK 

4 @ OK 
4 5 OK 
4 5 OK 

4 5 OK 
4 5 OK 
4 5 OK 

4 5 OK 
4 5 DK 
4 5 OK 
4 5 OK 

3 4 5 DK 
3 @ 5 DK 

Strongly Strongly 
Agree Agree 

4 5 OK 4 5 OK 
4 5 OK 4 @OK 
4 5 OK 4 @OK 
4 5 OK 4 @OK 

NA 3 4 5 ®I NA 4 5 OK 

NA 3 4 5 ®I NA 3 4 5 DK 

3 4 5 OK I 3 4 5 OK 

NA 3 4 5 ®I NAillJ!~:m~ 3 4 5 OK 

3 4 5 OK I NA 3 4 5 OK 

NA 3 @ 5 OK I NA 3 4 @OK 

NA 3 4 @ OK I NA 3 4 @OK 

NA 3 4 5 ®I NA 3 4 5 OK 
NA 3 4 5 OK NA 3 4 5 OK 

I NA;;lj:j~:i1j;?!~~ 3 (4) 5 OK 

NA NA 3 4 @OK 
NA NA 3 4 @OK 
NA OK NA 3 4 @OK 

NA 4 5 OK NA 3 4 5 OK 
NA 4 5 DK NA 3 4 5 OK 
NA 4 5 OK NA 3 4 5 OK 
NA 4 5 NA 3 4 5 DK 

NA 3 4 5 ®I NA 3 4 5 OK 
NA 3 4 5 OK NA 3 4 5 OK 

... 

~ 
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III 

..... 
~ 
0­

n 
Planning Areas School Rating ~ 

~ HEALTHc: 
a. 26. maintains good physical health 
~. 

VI 27. addresses physical problems 
28. maintains good mental health :r 
29. addresses mental health problems 

~ 30. knows about reproduction 

~ 
 31. makes informed choices regarding 
~ sexual behavior 3 
~ 
::::J SELF-DETERMINATION....,. 

32. recognizes and accepts own strengths0­
~ and limitations 

::tI 33. expresses feelings and ideas 
III 
::::J appropriately 
VI 34. expresses feelings and ideas confidently a: 
0 35. sets personal goals 
::::J 

36. makes personal decisions -: COMMUNICATION::::J 
::::J 37. has needed speaking skills :r 
IA 38. has needed listening skills 

39. has needed reading skills 
40. has needed writing skills 

INTERPERSONAL RELATIONSHIPS 
41. gets along well with family members 
42. demonstrates knowledge and skills of 

parenting 
43. establishes and maintains friendships 
44. displays appropriate sodal behavior in 

variety of settings 
45. demonstrates skills for getting along 

with coworkers 
46. demonstrates skills for getting along 

with supervisor 

ADDITIONAL PLANNING AREAS 

Strongly 

Agree 


3 4 @DK 
3 4 @DK 
3 4 @DK 
3 4 @DK 
3 4 @DK 
3 4 5 DK 

NA iiDi,lfft*ZI~ 3 4 5 DK 

NA 3 4 @DK 

NA 3 4 5 DK 
NA 3 4 5 DK 
NA 3 4 5 DK 

NA 
NA 
NA 
NA 

4 
4 
4 
4 

5 DK 
5 DK 
5 DK 
5 DK 

NA 
NA 

4 @DK 
4 5(@ 

NA 
NA 

NA 3 4 @DK 

NA 3 4 @DK 

4 5 

4 5 

4 5 

Home Rating 

Strongly 

Agree 


4 @DK 
4 5 DK 

3 @ 5 DK 
4 5 DK 
4 5 DK 
4 5 DK 

NA iiQF'tti~l~ 3 4 5 DK 

NA 4 5 DK 

NA 4 5 DK 
NA 4 5 DK 
NA 4 5 DK 

NA 4 5 DK 
NA 4 5 DK 
NA 4 5 DK 
NA 4 5 DK 

NA 
NA 

NA 5 DK 
NA 4 5 DK 

NA 3 @ 5 DK 

NA 3 4 @DK 

345 

345 

345 

Student Rating 

Strongly 
Agree 

3 4 @DK 
3 4 5 DK 
3 4 @DK 
3 4 @DK 
3 4 @DK 
3 4 5 DK 

NA 3 4 @DK 

NA 3 4 @DK 
NA 3 4 @DK 
NA 3 4 @DK 

4 5 DK 
4 5 DK 
4 @DK 
4 @DK 

4 @DK 
4 @DK 

4 @DK 
4 5 DK 

NA 3 4 @DK 

NA 3 4 @DK 

345 

345 

345 

Notes 
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Transition Domains 

Employment 

Further Education 

Daily Living 

Leisure Activities 

Community 
Participation 

Further Assessment Technique(s) 
TPI Level 2, Informal, and Formal Activities 

Level2: 1 2 3 4 5 
Informal/Formal: '5chool-generated 
f,urve~ of wor\(-related f,\(illf,: Iranf,ition 
I'-eport (£mplo~ment ~ehaviOrf.) 

Level 2: 6 7 8 9 10 
Informal/Formal: 

Level 2: 11 12 13 14 15 16 
Informal/Formal: 

Level 2: 17 18 19 
Informal/Formal: 

Level 2: 20 21 22 23 24 25 
Informal/Formal: 

Results From the Asse5sment(s) 

boalf, needed: 
- lime management 
- c..ommunication f,\(il\f" written and 

e-mail 

Health Level 2: 26 27 28 29 30 31 
Informal/Formal: 

Self-Determination Level 2: 32 33 34 35 36 
Informal/Formal: '5tudent interview 
~rotocol: National Longitudinallranf,ition 
tud~ 

boalf, needed: f.e\f-advocac~ 

Communication Level 2: 37 38 39 40 
Informal/Formal: 

Interpersonal 
Relationships 

Level 2: 41 42 43 44 45 46 
Informal/Formal: 

Other 

I 
Informal/Formal: 

I 
Levell: The Levell items of the TPI, which provide more detailed items for each of the statements presented on the TPI. 
Informal: Any type of informal technique that provides useful information, including forms in Informal Assessments for Transition 

Planning, other forms and inventories, observations, interviews, checklists/rating scales, teacher-constructed devices. 
Formal: Appropriate standardized and commercially available instruments. 

Case Study: Rashida 127 

© co
py

rig
hte

d m
ate

ria
l b

y P
RO-E

D, In
c.



C. 	 Additional Assessment(s) 

Transition Report 
(Employment Behaviors) 

Person making this report: ___________ Student: -1..~-=-a&=h=id=a_________ 
Academic Advisor 

Date: ___________Grade: -'-'-____ 

Communication 

1. 	 Can receive and send messages on the TTY. 
o independently [XI with help 0 not at all 

2. 	 Can receive and send messages on e-mail. 

o independently [XI with help 0 not at all 

3. 	 Can receive and understand messages written on paper. 


rn independently 0 with help 0 not at all 


4. 	Can write an understandable response to messages. 
o independently [XI with help 0 not at all 

5. 	 Can receive and understand signs. 

o above age level [XI on age level o below age level 

6. 	Can respond in sign. 

o above age level [XI on age level o below age level 

7. 	 Understands and is clearly understood orally {using voice and lipreading}. 

o always most of the time 0 sometimes never 
NOID£'" 

Appearance 

1. 	 Uses appropriate facial expressions {e.g., respectful, interested}. 

o always 0 most of the time [XI sometimes never 

2. 	 Is able to choose appropriate clothing for the situation {e.g., weather, trips, interviews, 

school}. 

o always [XI most of the time 0 sometimes 0 never 

Teamwork 

1. 	 Interacts appropriately and shows respect for peers. 

o always [XI most of the time 0 sometimes o never 
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2. 	 Interacts appropriately and shows respect toward a variety of students not in his or her 
peer group. 

o always [EJ most of the time 0 sometimes 0 never 

3. 	Can accept ideas and opinions of others both in his or her peer group and in other peer 
groups. 

o always [EJ most of the time 0 sometimes 0 never 

Integrity and Honesty 

1. 	 Can be trusted. 

[EJ always 0 most of the time o sometimes o never 

2. Is honest. 

[EJ always o most of the time o sometimes o never 

Respect 

1. 	 Shows respect for differences (e.g., special needs, cultural, racial, gender). 

[EJ always 0 most of the time 0 sometimes 0 never 

2. 	 Shows respect for adults. 

[EJ always 0 most of the time o sometimes o never 

3. 	 Shows respect for property. 

[EJ always most of the time o sometimes o never 

Time Management 

1. 	 Completes assignments and chores. 

without reminders [EJ with reminders o never 

2. 	 Can make own appointments. 

o without help [EJ with help o not at all 

3. 	 Is on time for class, meals, activities, and appointments. 

o without reminders [EJ with reminders 0 not at all 

Comments: 
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Transition Report 
(Employment Behaviors) 

Person making this report: ___________ Student: -'-"'==-________ 
Academic Advisor 

Grade: -'-'--____ Date: ___________ 

Communication 

1. 	 Can receive and send messages on the TTY. 


C&1 independently with help 0 not at all 


2. Can receive and send messages on e-mail. 


7 0 independently 0 with help 0 not at all 


3. 	 Can receive and understand messages written on paper. 

o independently 1KI with help 0 not at all 

4. 	 Can write an understandable response to messages. 

o independently 1KI with help 0 not at all 

5. 	 Can receive and understand signs. 

o above age level 1KI on age level o below age level 

6. 	 Can respond in sign. 

o above age level 1KI on age level o below age level 

7. 	 Understands and is clearly understood orally (using voice and lipreading). 

always 0 most of the time 0 sometimes !XI never 

Appearance 

1. 	 Uses appropriate facial expressions (e.g., respectful, interested). 

o always 1KI most of the time 0 sometimes 0 never 

2. 	 Is able to choose appropriate clothing for the situation (e.g., weather, trips, interviews, 

school). 

o always 1KI most of the time o sometimes o never 

Teamwork 

1. 	 Interacts appropriately and shows respect for peers. 

o always 1KI most of the time 0 sometimes o never 

2. 	 Interacts appropriately and shows respect toward a variety of students not in his or her 

peer group. 

o always most of the time 1KI sometimes never 
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3. 	 Can accept ideas and opinions of others both in his or her peer group and in other peer 
groups. 

o always [RJ most of the time 0 sometimes 0 never 

Integrity and Honesty 

1. 	 Can be trusted. 

o always [RJ most of the time sometimes o never 

2. Is honest. 

o always [RJ most of the time o sometimes o never 

Respect 

1. 	 Shows respect for differences (e.g., special needs, cultural, racial, gender). 

[RJ always 0 most of the time 0 sometimes 0 never 

2. 	Shows respect for adults. 
o always 0 most of the time [RJ sometimes never 

3. 	Shows respect for property. 
o always [RJ most of the time o sometimes o never 

Time Management 

1. 	 Completes assignments and chores. 

o without reminders [RJ with reminders o never 

2. 	 Can make own appointments. 

o without help [RJ with help o not at all 

3. 	 Is on time for class, meals, activities, and appointments. 

o without reminders [RJ with reminders 0 not at all 

Comments: 
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Not when 
I have 

the chance 

A Personal items 0 
B Personal care 0 

Make friends 0 
2 Keep appointments 0 
3 Plan weekend 0 
4 Involved in school 0 
5 Volunteer 0 
6 Restaurants 0 
7 Career interests 0 
8 Improve chances 
9 long-range plans 0 

10 Work to earn 
money 

11 Job training 
12 Choose gifts 0 
13 Spend personal 

Never 
agree 

14 like people 0 
15 Do best 0 
16 Like self 0 
17 limitations 0 
18 Confident 0 

Sometimes 
when I 

have the 
chance 

0 
0 

00 

0 
00 
!Xl 

0 
0 
0 

0 
0 
0 

Sometimes 
agree 

0 
0 
0 
00 
0 

Most of 
the time 
I have the 

chance 

0 

0 

0 

0 
0 
!Xl 

!Xl 

0 
0 
00 

Usually 
agree 

0 

0 
0 
0 

Every 
time I 

have the 
chance 

00 
00 
00 
0 
00 
!Xl 
0 
0 
0 
!Xl 
0 
!Xl 

00 
00 
0 

Always 
agree 

!Xl 
!Xl 
!Xl 
0 
00 

Not Not Confi- Not Important Very 
at all sure dent important important 

Follow rules 0 0 00 0 0 00 
2 Take turns 0 0 00 0 0 00 
3 Fun to be with 0 00 0 0 00 
4 Do homework 0 00 0 0 00 
5 liked by class 0 00 0 0 00 
6 Proud 0 0 00 0 0 00 
7 Can listen 0 0 00 0 0 00 
8 Talk calmly 0 00 0 0 00 0 
9 Nice person 0 0 00 0 0 00 

10 Speak in class 0 0 00 0 0 00 
11 Make friends 0 0 00 0 00 
12 Easy to like 0 0 00 0 0 00 
13 Finish work 0 0 00 0 00 
14 Tell feelings 00 0 0 0 00 
15 look as nice 0 0 00 0 00 

Yes 

I can find a friend 00 0 0 
when I need one 

2 I'm lonely 0 0 00 

What is your favorite thing about school? 

I \i\(:e to c.nat with friendt> and ma\(:e p\ant> to go p\ac.et> 

together. 

19 Tell others about my opinions 
Agree with others' opinions 

20 Make own decisions 
Others make decisions 

21 Work hard 
Need luck 

22 No use in trying 
Keep trying 

23 Don't make good choices 
Make good choices 

24 Choices not honored 
Make choices 

!Xl 
o 
00 
o 
00 
o 
o 
!Xl 
o 
!Xl 
o 
!Xl 
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D. Planning Notes 
Student: B~~_____________________________ 

Likely Postschool Settings 

Employment/Further Education: fart-time emplo~ment: vocational training pro9ram 

Living Arrangement: Living with fami\~ or friendt. 

Directions: List the important strengths and suggested transition needs on this page that you conclude from your analysis 
of the TPI Profile. Under the needs section, add any new transition needs after further assessment on TPI items, showing 
discrepancies, DK responses, or the need for more specification. 

Relative Strengths Transition Needs 

Initial Analysis After Further Assessment 

c::"'" 
Q) • Defined career goal Knowledge of t.pecific entt"f re­ • e:.mp\o~abilit.( s~i\\t.E 

• 'bome ~nowledge ofjob/c.areer 
I • 

qUirements for career program~ 
Q. interet.t • Knowledge of demands of cnot.enE 
w career 

• \locational at.sessment 

NIp.. NIp..• Needs information about trainingc:: 
... 0 
Q) .­ programs in area of career.c::"'" 
"'" I\J... u interest
::l ::l 
LI."C 

w 
i 

NIp..• 'belf-nelp s~i\\t. • Ban~ing 
• "Transportation

>om:: c:: • 6reneraliz.ing ban~ing and trant.­I\J .s: 
C:::; portation S~i\\S to a variet~ of 

settings 
• feroonal nair grooming 

NIp.. NIp..NIp.. 
Q)... 
::l 

'" ~ 

NIp..• p..c.tive\~ engaget. in communi~ • p..aess to c.ommunit.( reoourcet.>oC:: 
"'" 0 ac.tivitiet.'c ':;::l
::l I\J 
E .9­
E~o ...u:. 
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Relative Strengths Transition Needs 

Initial Analysis After Further Assessment 

• 	c..oping f>trategief> for mental N/A• 	\Z.ec.ogniting ph'jf>i(;al hea\th and 
.c hea\th if>f>uef> health-related problemf> 
~ 
ftI • 	'6trategief> for dealing with health
GI 

::J: prob\emf> 
• 	knowledge about reprOdu(;tive 

health 

c 
0 • '6e,lf-advo(;a(;'j• 	Appropriate eJpref>f>ion of • 	knowledge of f>trengtnf> and'';; 


I ftI 
 emotion wea\::nef>f>ef>..... 	 c 
iii 's • 	De(;if>ion ma\::ingVI 	 ... 

GI 
~ 
C 

c 
0 • '6elf-(;onfiden(;e in perwnal N/A• 	c..ounf>eling f>ervi(;ef> f>pe(;ialiting'';; 
ftI (;ommuni(;ation f>trategief> in famil'j if>f>uef> related to,~ 
c 
:s deafnef>f> 
E 
E 
8 

-	 III
ftI a. N/A• 	\z'elatiOnf>hipf> with famil'j and • 	Information about Mdal oppor­c 	 ,­
o.c 
III III friendf> tunitief> outf>ide famil'j
... C 

GI 0
a. ,­....... 

GI ftI .... 	­
C GI_D:: 

Additional Comments: 

\Z.af>hida needf> additional af>f>if>tan(;e in tOe area of Wtf>i(;al tOeraP'(. '6he needf> to wor\:: witO tOe prnf>i(;al therapif>t 

to determine a perMnal wor\::out regimen that will f>uit her needf> and preferena.f>. '6he also needf> to eJpand her 

underf>tanding of the importan(;e of Wtf>i(;al eJerdf>ef> relevant to her prnf>i(;al limitatiOnf>. 
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E. Present Levels of Performance and Selected Goals 
Note. Based on existing assessment data, other goals might be needed. 

Employment I PLEP: Il-ashida has identified a Gareer goal and e~hibits strong general emplo-;abilit'{ re.quirements. 
~he needs to \Cno\'l more. about her Ghosen Gare.er field and e'f-plore. eduGational and speGifiG em-
plo'{abilit'{ s\Ci\\s in graphiG arts. 

Instructional Goal: I Linkage Goal: 


Il-ashida \'Ii\\ develop researGh s\Ci\\s and use Il-ashida \'Ii\\ meet \'lith her gUidanGe l.Ount.elor 

them to e'f-plore Gare.ers in the field of I to get information about internt.hips in graphiG 

graphiG arts. artt. firmt.. 


Postsecondary 
Educationl 
Training 

I PLEP: Il-at.hida hat. t.ignifiGant diffiwltiet. performing aGademiG tat.\Ct. although t.he it. a good t.tu­
dent. ~he hat. et.tablit.hed Mme Gare.er goaIt.. ~he needt. to \Cno\'l \'Ihat training programl'. reqUire. 
and \'Ihat the'{ have to offer. 

Instructional Goal: Linkage Goal: 

! Il-al'.hida \'Iill demont.trate her abilit'{ to use 
l.Omputer graphiGI'. I'.oft\'lare. 

Il-ashida \'Ii\\ meet \'lith her vOGational re.ha­
bilitation teaGher to diuul'.S \'Ihat training 
require.mentt. are neGet.t.ar'{ if t.he purt.ues 
a graphiG artt. Gareer. 

Daily Living PLEP: Il-at.hida doet. an e'f-Gellent job of Gont.istentl,{ l.Ompleting dail'{ living Ghore.1'. and ta\cing Gare 
of perMnal h'{giene needt.. ~he needs help in learning to use transportation and mana9ing her 
finanGes. 

i Instructional Goal: I Linkage G~al: 
Il-ashida \'Ii\\ learn how to reaGh her destination I Il-ashida \'Iill meet \'lith her l.Ounselor and en­
usin9 the publiG bus s'{t.tem's maps and I roll in a personal finanGe eleGtive. 
timetables. 

Community 
Participation 

PLEP: Il-al'.hida enjo'{s GOmmunit'{ involvement in a variet'{ of aGtivities. ~he remains una\'lare. of 
l.Ommunit'{ reMUrGes. 

Instructional Goal: Linkage Goal: 

I Il-ashida will be. able to 10Gate I'.everal l.Ommu-
I nit'{ reMUrGet. and maintain re.ferenGe infor­

mation on eaGh one. 

Il-ashida \'Ii\\ meet \'lith a MGial sewrit'{ offiGer 
and determine eli9ibilit'{ for dil'.abilit'{ support. 

Health PLEP: Il-ashida is a mentall'{ health'! '!oung \'loman, but she has diffiwlt'! re.l.09niting and ad­
dressin9 ph,!siGal health problems. 

Instructional Goal: Linkage Goal: 

Il-ashida \'IiII learn s,!mptoms and appropriate 
responl'.es to potential health problems. 

Case Study: Rashida 135 

© co
py

rig
hte

d m
ate

ria
l b

y P
RO-E

D, In
c.

http:responl'.es


Self-
Determination 

PLEP: !2-annida nan a pOnitive nelh;.oncept and can maKe deci&ion& for ner&elf. Teacner& report 
nne doe& not nelf-advocate effectivel~. 

Instructional Goal: 

!2-annida will develop and une two &trategie& to 
advocate ner need& and want& in nome. unool. 
and worK environmentn. 

Linkage Goal: 

Interpersonal i PLEP: !2-annida maintainn ntrong relation&nipn witn famil~ and friend&; ner mode of wmmunica-
Relationships • tion. nowever. continuen to be an innue. ~ne needn to develop nKil\n tnat allow ner to determine an 

appropriate level of tru&t in friend&nip and dating relatiOn&nipn. 

Instructional Goal: Linkage Goal: 

!2-a&nida will demonntrate wmpetenc~ during !2-annida and ner famil~ membern will meet witn 
role-pla~ing activitie& tnat nimulate real-life a wunnelor npecializ.ing in i&&uen of fami\~ and 
&ituation&. deafnenn. 

Other: 
Physical 
Therapy 

PLEP: !2-annida needn to develop a pn~&ica\ tneraM training routine and unedule. f\ltnougn nne 
KnOW& ey.erdne in important. nne doe& not prioritize tnin adivitl 

Instructional Goal: I Linkage Goal: 

!2-annida will demonntrate ne.r underntanding of i !2-annida will meet witn a pn~&ica\ tnerapint to 
tne wnnection between ey.erc.inen and ner I determine a perMnal tnerap~ routine.. 
pn~nic.al nealtn. 

F. Questions Worth Pondering 

• 	What is the cause of Rashida's reluctance to do physical therapy exercises on 
her own? 

• What does Rashida need to do to improve her communication skills with 
hearing persons? 

• 	Are Rashida's eye-hand coordination skills compatible with a career in 
graphic design? Are technological alternatives available? 

• 	 How frequent are Rashida's seizures? 
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